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Abstract/masinahikanis

English occupies a central place in academic writing. Through
course assignments, theses, and dissertations, graduate students
are socialized into academic traditions of English language
knowledge dissemination. In recent years, however, some
Indigenous graduate students studying in Canadian univer-
sities have resisted this status quo. In this bilingual chapter
(nihithawiwin and English), we contrast the experiences and
reflections of an Indigenous doctoral student (Andrea Custer)
and an Indigenous graduate supervisor (Belinda (kakiyoséw)
Daniels) with the results of a comparative study (conducted by
Andrea Sterzuk, Rubina Khanam, and Russ Fayant), examin-
ing graduate-thesis language policy in Canadian universities.
Andrea Sterzuk, Rubina, and Russ’s study of graduate thesis
policy suggests that English and French are overwhelmingly
the only languages permitted for thesis writing, and discourses
of authority and surveillance permeate thesis guideline docu-
ments. Yet, the study also suggests that space for Indigenous
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students to write theses in Indigenous languages can be
structurally created through flexible policy. Andrea Custer sees
English writing as something she needs to master, so she can
give back to her community through her studies. From her
perspective as supervisor, Belinda reflects on the importance
and challenges of creating an environment where students can
complete their thesis writing in Indigenous languages. Ulti-
mately, our chapter argues that failure to do so contributes to
the marginalization of Indigenous worldviews and of academic
contributions on Canadian campuses.

i-kiskinawahamahcik ta-isi-nihta-apacihtacik ikwa
ta-isi-kaskihocik akathasimowin kiskithitamowin ta-mithacik
kotaka itiniwa. maka anohcihki, atiht itiniw kihci-kiskin-
wahamatowi-okiskinwahamakanak ka-ayamihcikicik
kanatahk kihci-kiskinawahamatowinihk namwic awasimi
omisi i-isi-nitawithihtahkwaw. ikwani ati-miscociwihtawak
oma itasiwiwin. 6mota masinahikiwinisihk ki-nihitha-
wastik ikwa ka-akathasiwastik, nikanawapahtinan tanisi
ka-ki-pi-isi-pimimitisahahkwaw opimatisiwiniwawa ikwa
ka-isi-mamitonithihtahkwaw asiniskawiskwiw kihci-ok-
iskinawahamakan Andrea Custer ikwa paskwawiskwiw
okiskinawahamakiw Belinda (kakiyoséw) Daniels ikwa asici
tanisi ka-ki-isi-miskahkwaw otatoskiwiniwawa (Andrea Ster-
zuk, Rubina Khanam ikwa Russ Fayant ka-ki-atoskatahkwaw)
i-kanawapahtahkwaw kihci-kiskinawahamatowi-pikiskwiwin
tapwihtamowin pikwiti kanatahk kihci-kiskinawahamatowin-
ihk. Andrea Sterzuk, Rubina ikwa Russ ki-wapahtamwak
omitho ota kanatahk kihci-kiskinawahamatowinihk masin-
ahikiwina ikwa nisitawinamwak nayistaw dkathasimowin
ikwa wimistikosimowin poko i-pakitinikatiki iyakoni
ta-apacihcikatiki ispi masinahikitwawi kihci-kiskinwa-
hamatowi-okiskinwahamiakanak. ahkimi-mamiskocikatiwa
okimawahiwiwin ikwa nikatawapahtamiwin 6hita
masinahikiwina. ikwa mina nisitawithihcikatiw ta-ki-taw-
inamakatithiki itiniwi-pikiskwina ta-ki-masinahikakicik
kihci-kiskinwahamatowi-okiskinwahamakanak. itithihtam
mana Andrea Custer, akathasimowi-masinahikiwin poko
ta-nakacihtat kawi ta-wicihat otitinima ikwa kisowahikow
ka-mikwa-itasiwaniwithik ikwa nohti-nihithawasinahikiw.
ikwa okiskinwahamakiwa, Belindawa witha mamitonithitam
ithikohk i-kistithicikatik ikwa i-athimahk ka-tawinamahcik
kihci-kiskinwahamatowi-okiskinwahamakanak ta-kisihtacik
otatoskiwiniwawa itiniwi- pikiskwina ta-apacihtaniwiki.
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ota masinahikiwinisihk ka-ki-masinahamahk nititwanan
ika ka-tawinamahtihtwawi kihci-kiskinwahamatowi-ok-
iskinwahamakanak kiyapic namwic kistithicikatiwa
itiniwi-kiskithihtamowina ikwa mikiwina kanatahk misiwiti
kihci-kiskinawahamatowinihk.
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kihci-kiskinawahamakanak

nayistaw mana i-apacihcikatik akathasimowin kihci-kiskinawa-
hamatowin masinahikiwinihk. okiskinawahamakanak nanatohk mana
poko ta-masinahikicik kihci-kiskinawahamatowinihk

In Anglophone Canadian universities, the English language occupies a central
place in academic writing. Pennycook and Makoni (2020) note, “[e]ducation
is a realm in which languages are regulated and determined: Whether as a
colonial vernacular policy, a government modernization project, or a neo-lib-
eral paradigm of choice, the result in schools is always a particular mode of
language governance” (p. 87). This project of language regulation leaves little
to no space for any languages other than English. Plurilingual students face
multiple challenges that greatly impact their ability to draw on their full lin-
guistic repertoires and knowledge. Graduate students are socialized into the
academic tradition of knowledge dissemination in English through course
assignment expectations, journal articles, and eventually graduate theses and
dissertations. In recent years, however, some Indigenous graduate students
studying in Canadian universities have resisted this status quo through the
preparation of multilingual texts. In 2009, Fred Metallic, a history student
at York University, wrote his Ph.D. dissertation in Mi’kmaq and garnered
media attention for producing the first Canadian dissertation ever written in
an Indigenous language (Bosenberg, 2009). Just a few years later, a similar
request made by Patrick Stewart, a Ph.D. student in architecture, to write
his dissertation in Nisga’a was denied at the University of British Columbia
(Hutchinson, 2015). This denial ultimately led to the student’s decision to write
the thesis in English using non-standard punctuation (Marker, 2019). What
these two instances of resistance by Indigenous scholars suggest is that the use
of Indigenous languages for graduate theses is a rather recent and contested
phenomenon, and the policies that govern the language of graduate thesis
writing at Canadian universities likely differ widely. These examples also sug-
gest that universities can serve as spaces of resistance for Indigenous scholars.
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We understand multilingualism not only as the use of different languages
but also the use of multiple writing systems, which are often rendered invisible
by the alphabet of the dominant English language of Canadian educational
language policies. Across our group of five co-authors, for example, we use or
have used multiple languages, including American Sign Language, Anishi-
naabemowin, Arabic, Bangla, English, French, Japanese, Korean, Michif,
nihithawiin/néhiyawéwin/Cree, Spanish, Ukrainian, and Urdu. Across these
languages, we have also used multiple writing systems, including abjads,
abugidas, alphabets, and syllabaries. Most of the time, we use (or have used)
these languages in listening and speaking but we also use them in our per-
sonal reading and writing (texting and social media) and academic reading
and writing (books, theses, academic blogs, and journal articles). What we
know from our attempts to use our plurilingual repertoires in scholarly writ-
ing is that it is not a straightforward experience. While English (and to a
lesser degree, French) opportunities are common in Canada, using other lan-
guages in scholarly knowledge mobilization can be difficult, contested, and
regulated by those in positions of authority.

Elsewhere (Daniels et al., 2021; Khanam et al., 2021, Sterzuk & Fayant, 2016),
we have explored “the practices, theories, and views of multilingualism held by
communities on the periphery” (Khanam et al., 2021, p. 171). Prior to European
contact, Indigenous societies in the territory colonially known as Canada had
a high degree of diversity, and interrelated economies often necessitated the
learning and use of multiple languages (Iseke, 2013). Multiple literacy prac-
tices were also employed. Belinda has written about the history of Indigenous
languages and print literacy practices, explaining that these “writing practices
include petroglyphs, petrographs, wampum belts, hide paintings and syllab-
ics” (Daniels-Fiss, 2008, p. 237). While nihithawiwin and néhiyawéwin, the two
Cree language varieties included in this chapter, are most commonly written
today using Standard Roman Orthography (SRO), these languages have also
had another writing system—Cree Syllabics. Western history suggests that this
system was created by a religious missionary, but Cree history describes this
writing system as a “gift from the spirit world” to an “Old One in the early
1880s” (Daniels-Fiss, 2008, p. 238). The existence of Indigenous writing systems
in Canada spans several centuries but their widespread use in western educa-
tional settings for the purposes of communicating ideas has not been extensive.
Huaman and Brayboy (2017) explain, “[h]istorically, policymakers external
to Indigenous communities shaped what education at all levels has become
tor Indigenous people—formalized systems almost completely foreign to the
Indigenous environment, cultural practices, and languages” (p. 6).
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For Canadian graduate students, the choice of language for theses is largely
determined by the thesis guidelines, which serve as a type of language-in-ed-
ucation policy. As normal or expected as the central role of English in higher
education might seem, this linguistic dominance is constructed and, thus,
can be changed by challenging euro-centric “patterns of organization,” which
continue to sustain hierarchies in higher learning (Pennycook & Makoni,
2020). In other settings, there are examples to examine in terms of pathways
to address issues surrounding the university language policy and practices
(Doiz et al., 2013; Lasagabaster, 2015). Space for Indigenous students to write
their theses in Indigenous languages can be structurally created (Stewart,
2018, 2019), but to introduce thesis guidelines that support this, we must first
have a better understanding of what practices and policies are in place in
Canadian universities and also their impact on Indigenous professors and
graduate students.

Locating Ourselves

Locating ourselves is an Indigenous “way of ensuring that those who study,
write,and participate in knowledge creation are accountable for their own posi-
tionality” (Absolon & Willett, 2005, p. 97). awa nikan omasinahikiw, Andrea
Custer, asiniskawiskwiw wapawikoscikanihk ohciw ikwa ka-akathasimowin
Pelican Narrows isithikatiw. okawimaw, wiwiw, otanisimaw, omisimaw, owah-
komakinimaw ikwa Peter Balantyne Cree Nation ka-otakisot. Andrea nikan
opikiskwiwin nihithawiwin ikwa kiskinanawahamakosiw ka-isi-wicihtasot
ka-ohpinahk itniwi-pikiskwina kihci-kiskinawahamaotowikamikohk Uni-
versity of Victoria. néhiyawéwin mikwac kiskinawahamakiw ikwa nikaniskam
Indigenous Languages niti First Nations University of Canada. Next, Andrea
Sterzuk is a white settler professor of language education at the University
of Regina. She is a second language learner of multiple languages includ-
ing néhiyaweéwin. Kakiyoséw (Belinda (kakiyoséw) Daniels) nitisiyihkason,
néhiyaw 6ma niya, pakitwahkan sahkihikan ohci niya, maka mina niwikin
mékwac Victoria, British Columbia. niya ohkomimaw, niya okawimaw, niya
okawisimaw, ékwa niya omisimaw mika mina onikanéw wici-atoskéwin
ta-pimacihtayahk néhiyaw pikiskwéwin. Rubina Khanam is Bangladeshi,
holds a Ph.D. in Education and works as an instructor in teacher educa-
tion at the University of Regina. Russ Fayant is a Michif/Metis descended
from prairie buffalo hunters. He teaches for SUNTEP Regina, an Indigenous
teacher education program, is a Ph.D. student, and is currently engaged in the
reclaiming of his traditional language, Michif.
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Graduate Thesis Language Policy in Canadian Universities

In this section, we provide an overview of results from a comparative study
of graduate thesis policies in Canadian universities. Our study was guided by
the following research question: What is exp/icitly and what is implicitly men-
tioned in the analyzed documents in relation to English, French, Indigenous
languages, and other societal languages? For our study, we reviewed all Cana-
dian university graduate thesis guidelines available online (52 Anglophone
and 16 Francophone). We first worked deductively by examining the selected
documents for the keywords related to our research question and theoretical
framework. Our specific keywords (or categories, following Mayring, 2000)
were references to languages (English, French, Indigenous languages, and
other societal languages) and also references to language varieties (Canadian,
American, or British English/spelling). This process allowed us to identify
relevant themes in connection to language as well as to focus on what is
explicitly named in connection to language. We also implemented an induc-
tive analysis, particularly when looking for absences of these categories. For
the purpose of this chapter, we focus our discussion on Anglophone univer-
sities in Canada.

Table 8.1. Graduate Thesis Language Policy:
Anglophone Universities in Canada

Policy statements regarding language Number of universi-
ties (out of 52)

No language mentioned 26

Explicitly or implicitly English 11

Explicitly English or French

English, French, & Indigenous Language in North America

English, French, Spanish, & other languages (not specified)

English, French, & other languages (not specified)

W IN]|W |k O

English, French, & language unit languages

InTable 8.1, we see that English operates as the de facto, implicit, or explicit
language of graduate thesis writing in 37 universities according to the 52 sets
of guidelines we reviewed in total. At these 37 universities, no mechanism or
pathway is named for the option to write in any language besides English.
Next, in six universities, the named languages are either English or French.
In the remaining nine universities, we see the use of other languages posi-
tioned as something that is possible but must be regulated. Throughout the

168



ni-nohti-nihithaw-masinahikan

guidelines of those nine universities, recurring phrases such as the requirement
of “approval” or “permission” by those in positions of authority (supervisors,
deans, supervisory committees, and department chairs) point to non-English
languages as something that must be judged before being determined suitable
for scholarly writing. Discourses of authority and surveillance permeate these
thesis guideline documents. As an outlier of sorts, the doctoral requirements
from York University name Indigenous languages as languages that can be
used for graduate theses. In these guidelines, students must have “confirma-
tion” from the student’s program area that “relevant supervision and sufficient
support for the completion of such written work can be provided” (Faculty of
Graduate Studies, 2024)

Overwhelmingly, English operates as the language of graduate theses for
Anglophone universities. There is only one instance where Indigenous lan-
guages are explicitly mentioned as languages used for the writing of graduate
theses. In most instances, languages other than English or French can only be
used as exceptions and with approval by those in positions of authority. The
discourses these guidelines produce (and, in turn, the discourses that pro-
duce these guidelines) are that academic knowledge should be communicated
through the medium of English. In the reflections that follow, we see parallels
between the discourses that shape these guideline documents and the experi-
ences of Andrea and Belinda.

Reflections from Andrea Custer

nitathimihikon mana akathasimowin. ispihk mana ka-pikiskwiyan,
ka-ayamitayan ahpo ka-masinahikiyan akathasimowin. kinwisk nindcitan
ka-mamitonithitaman kiko akathasimo-masinahikana ka-nohti-apacitayan,
tapiskoc apoko mana i-kakipatisiyan nititithitin. ikwa mina kinwisis ninocitan
ka-nistohtaman tanisi awiyak ka-itwit ahpo tanisi ka-nohti-itwiyan. iyako
ka-wanihikoyan ika kwayask mana ka-ki-nisitohtaman tanisi itniwak ka-it-
wicik ka-ispakimocik. ninicipahokon iyako mana. maka ninistohtin niswayak
oki akathasimowin ikwa nithawiwin apoko ka-nakacitayan ka-wicihitasoyan.

aspin niwo ohci ka-ki-itahtopiponiyan ka-ki-maci-kiskinawahamakosiyan
ta-isi-kiskithitaman akathasimowin. ta-isi-masinahaman, ta-isi-ayamitayan
ikwa ta-isi-pikiskwiyan. mwayi O6ma, motha niki-ohci akathasimon
mitonawiakac. niki-nihithawan apoko. namwiéc mina niki-ohci nita masinahin
nipikiskwiwin, mitoni patima iyako ka-ki-kiskinawahamakosiyan. nimita-
naw-niwosap patima ka-ki-tahtwaskiwiniyan ka-ki-ati-maci-ayamicikiyan
ikwa ka-masinahikiyan nihithawiwin.kwayask 6ma athiman ka-masinahaman
paskwawi-néhiyawéwin ka-ki-kiskinawahamakosiyan kwayask ikwa iyako
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apoko i-apacitayan askaw kawicihikoyan. kinwisk mina ninocitan ka-nihithaw
misinahikiyan athisk motha kikway kaki-wicihokoyan mahti tanita ka-pa-
tasinahikiyan ikwa asici ikd mitoni ciskwa i-nihta-masinahikiyan. maskoc
naki-nakacitatay kispin niwo itahtopiponiyan i-ki-kiskinawahamakoyan 6ma
ta-isi-nakacitayan. kispin i-ki-kiskinawahamakoyan kayas ohci 6ma nihithaw
masinahikiwin asay itikwi mistahi naki-kisi-masinahitay, maka kinwisk
ninocitan. kikac apihtaw tipahikan motha witha niyanan cipahikanisa kispin
i-ki-akathasisinahikiyan. niwisakitihinikon mana nistaw ka-wapataman
akathasimowin pikowiti i-masinahikatik ikwa i-pihtakwak maka ninihithaw
pikiskwiwin namwac i-nokak. 6ti nikian nitakawatin kahkithaw awasisak
ka-nihta-masinahikicik, ka-nihta-ayamitacik ikwa ka-nihta-pikiskwicik
onihithawiwinik isi ikwa ka-wicitacik. ka-apacitacik pikwiti

oma ka-ayamihcikiyan kihci-kiskinawahamatowikamikohk, ka-kak-
wi-kiskinawamakosiyan kihci-masinahikiwin,motha itawinikatiw
nipikiskwiwin ka-wicihwikoyan. moétha itwawinikatiw nipikiskwiwin ahpo
nitha ka-isi-nihithawiyan, ayi apoko oma ka-ki-kakwi-kwiski-pimatisiwikaw-
iyan. ka-wicihtasoyan ka-nistawinikacikatihiki ikwa ka-kisitayan anima
kiskinwahamakosiwin, apoko ka-nakataman ninihithawin athisk apoko
ka-masinahikiyan kotak pikiskwiwin, motha witha nitha nipikiskwiwin.
ninisitohtin anima ka-wicihitayan itiniwi-pikiskwiwina, apoko ohcitaw
ka-nakacihtayan akathasimowi-kihci-masinahikiwin. omisi ka-itohtaman,
michit kikway nititohtin ka-sakohtayan. tapiskoc, nistam ka-mithikawiyan
atoskiwina, nikan nitayamihtan ikwa ninistohtin aniki kiskinwahamakiwina
ka-mithikowakaw nitokiskinawahamakimak. nawac awasimi ka-nis-
itohtaman ikwa miscahis itwiwina ka-kiskithitaman, nikanawapatin
itwiwasinahikana ikwa ispihk niwiskasinahin nihithawiwin isi ka-kicinahoyan
kwayask i-nistohtaman. nitayamihtan mina nanatohk masinahikana kikwaya
ohci ka-nohti-kiskithitaman. iwako 6ma ka-wicihokoyan ka-nisitohtaman
pikiskwina ita ka-atoskiyan. ikwa mina, kwayask nikanawapatin ka-isi-ma-
sinahikicik itiniwak ka-nakacitacik nawac. kispin nitakahkithitin atitht
masinahikana, ni-kakwi-naspitotawawak ka-isi-masinahikicik, maka mina
nitapacihtan nipikiskwiwin ikwa asici kaki-pi-isi-wapahtaman nipimatisiwin.
kisik oma ka-isi-kiskinawahamaskosiyan, nimah-masinahikisin mana piko
kikway ohci tapiskoc ka-ki-isi-ohpikiyan, nipikiskwiwin, niwahkomakanak,
pikiskwiwin ka-ohpinikatik, ka-kiskinawahamakosiyan ikwa ka-itatoskiyan.
ka-nakacitayan nihithaw masinahikiwin, niki-otinin nikotwasik kiskin-
wahamakosiwina nayistaw nihithaw masinahikiwin ikwa nihithawiwin
ka-isi-kanawapahcikatik, mitoni niki-ati-kisihtan masinahikanis maka
namwac nisitawinakatiw. iwako oma ka-ki-itakamisiyan niki-wicihi-
kon ka-nihta-ayamihtayan ikwa ka-nihta-masinahaman nihithawiwin.
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ay-mina niki-ati-nihta-kiskinawahamakan ikwa asici, mamatawipathin 6ma,
niki-wicihikon ka-maskawimakak nitakathasimowin.
ati-nikan,ni-nohti-kiskinawahamaskosin Denesuline ikwa Spanish pikisk-
wina. ka-kaskihtayan o6ki, nika-otinin 6ki pikiskwiwina ikwa nika-kocihtan
nikanihk. athisk nitha i-kiskinawahamakiyan pikiskwin, ninisitohtin mistahi
apacihcikana i-takwaki ka-apacihcikatihiki ka-nohti-kiskinawahamakosit
piyak ahpo kotaka piskwiwin ikwa nika-apacihtan 6ma ka-wicihkoyan.
nipikiskwiwin =~ 6ma  i-kimithakawisiyan.  nikihci-aniskocapanak,
niwakohmakanak, ikwa ikoti ka-ki-opikiyan ka-ohcipathik. mistahi tap-
witamowina ikwa kiskithitamowina ikota astiw nipikiskwinihk kayas ochi ikwa
kakiki i-pimi-mithikawisiyahk, namwac mitoni wikac akathasimowin kaki-
ohci-nistotin 6ki. mitoni mina nimamicin i-nihta-nihithaw masinahikiyan.
ka-akathasinahikiyan 6ma mana, métha mitoni nipasikonikon, métha mitoni
oma nitha asiniyskawiskwiw nitithitin. ta-masinahikiyan nipikiskwiwin
nikistithimison, nikistithitin ita ka-ohciyan ikwa nitha ohci nikihci-anis-
kocapanak, niwakohmakanak, ikota kaki-opikiyan ikwa nicawasimisak. oti
nikin nitakawatin kahkithaw awasisak ka-nihta-masinahikicik, ka-nihta-
ayamitacik ikwa ka-nihta-pikiskwicik onihithawiwinik isi ikwa ka-wicitacik.
ka-apacitacik pikwiti, ayik mina kihci-kiskinawahamakatowikamikwa.

I have a hard time with English. When I speak, read, or write in English I
run into a few issues. It also takes me a long time to think of the right words
in English; as a result, the ability to express myself might come out as inane.
In addition, it takes me longer to process what is being said and what it is I
need to say. This has hindered my ability to participate in discussions where
advanced vocabulary is used. My self-esteem has been impacted, and I feel
that I do not belong in the world of academia. However, I understand that I
need to master both English and Cree to help.

I'was four years old when I began learning how to really know English: how
to write, how to read, and how to speak. Before this, I spoke no English; I only
spoke Cree. I did not know how to write in my own language, and I did not
learn to do so until much later. I was 44 years old when I began to learn how to
read and write Cree. It is difficult and, for help, I sometimes have to refer to the
language variety in which I learned how to write Cree, the Plains Cree dialect.
It also takes me a long time to write in Rock Cree because there is no spell
check to help me know when I am making mistakes, and I also don’t know how
to write perfectly just yet. I would have been good at it if I had learned how to
use the language when I was four. If I had been taught long ago, I would have
been able to write more content, but this takes me a long time to write. Over a
half hour compared to five minutes of English writing. It hurts my heart when
I see and hear English everywhere, and my language is not present.
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In my post-secondary journey, furthering my education through grad-
uate studies does not allow for my language to walk with me. There has
been no space made for my language or myself, only a version of me that is
assimilated. For my contributions to be recognized and to acquire that grad-
uate degree, I am asked to leave who I am behind by writing in a language
that is not my own. Yet, I have recognized that to advocate for Indigenous
languages, it is important to develop my English academic writing. To do
this, I have used several strategies to overcome some challenges. For exam-
ple, when I am presented with new assignments, I begin by reading and
understanding the instructions and guidelines provided by my instructors.
To improve my comprehension and vocabulary, I will often look to dictio-
naries and a thesaurus and then I translate into Cree so that I can be sure
of my understanding. I also read relevant journal articles and books related
to the topics of my interest. This allows me to better understand the jargon
of the field. In addition, I pay close attention to the writing styles used by
more knowledgeable authors. If one resonates with me, I try to infuse that
writing style into my own work while, at the same time, incorporating my
language into my writing as well as my own experiences. In addition to these
academic pursuits, I maintain my own blog, where I write about many topics
including my upbringing, my language, my family, language revitalization,
and educational and professional experiences.

To develop my Cree literacy skills, I took six courses that focused on Cree
literacy and Cree linguistics, eventually obtaining an unofficial Cree minor.
This pursuit was instrumental in helping me develop my Cree reading and
writing skills. The added benefits were that my ability to teach progressed,
and, strangely, this course of study also helped strengthen my English skills.
Moving forward, I would like to learn about the Denesuline and Spanish lan-
guages. To achieve these goals, I plan to enroll in language classes and practice
regularly in the future. As a language educator myself, I understand various
resources that can be utilized for learning a second or additional language,
and I intend to use this to my advantage.

Society needs to know that my language is a gift from the Creator. It
comes from my ancestors, from my family, and my community. My language
represents a myriad of beliefs and knowledge passed down from generation
to generation that can never be fully represented in English. I also feel an
immense sense of pride when I can write in my own language. When I write
English, I don't feel fully represented in who I am as an asiniyskawiskwiw. To
write in my own language is to honor who I am and where I come from and
that I belong to the ancestors, family, community, and my own children. In
the future, I hope that all children will be able to write, read, and speak the
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language—and that they’ll have an easier time. I hope that they will use it
everywhere, including post-secondary institutions.

Reflections From kakiyoséw (Belinda) Daniels

apisis ninisitohtatin atiht néhiyawéwina kapikiskéyan maka nikocihtan
kapipiskwéyan néhiyawéwin maka namoya kwayask mistahi nipipiskwan
maka nikocihtan tapitaw tahto kisikaw. nimamihcisin ékwa é-ki mosihtayan
maskawiséwin. (For my nehiyaw brothers and sisters).

As an assistant professor of Indigenous language revitalization at the Uni-
versity of Victoria, my investment in Indigenous languages has broadened
from someone with a personal interest to someone with agency and responsi-
bility. I am at a place and a position to discuss the importance of Indigenous
languages and academic writing and to share what it means to me, and to
other original inhabitants of this land. The knowledge and experience that I
hold at an institutional level gives me great satisfaction because my work in
Indigenous language revitalization is recognized as a new field of scholarship
(Mclvor, 2020). I sit with others who have the same invested interest, the
same questions, including how can we support our living languages and how
can we lift them up for everyone to see and understand that they are use-
tul, valid, and life-giving? Increasingly, I also recognize a safe space for this
dialogue in other academic areas related to language learning and teaching.
It is exciting; there is purpose in my life and it motivates me to work with
love for and with Indigenous languages. This shift is a collective action. This
undertaking of revitalizing and reclaiming languages is full of radicalness,
resistance, and reclamation. As a collective within my university department,
we are practicing self-determination.

'The idea of writing and publishing in Cree may not be widespread, but
we do have academic examples to look to. One person who comes to mind
is Dr. Edward Ahenakew. He is one of the first Cree language activists who
published in academic forums. Dr. Ahenakew could speak and understand
English and Cree as well as read and write both languages using two writing
systems, the Roman alphabet for English and Cree as well as Cree Syllabics
for Cree. He not only promoted literacy (using Roman orthography as well
as syllabics) but specifically preserved Cree atayohkéwina, or sacred stories
(Ahenakew, 1929). These stories are part of what many refer to as the Cree
oral tradition. Ahenakew’s taydhkéwina came to him from Chief Thunder-
child (Peyesiw Awasis) of the Thunderchild First Nation (Conn, 2018). Some
of Ahenakew’s other work and research included creating an Anglican bible
in Cree and writing hymns in Cree. Then there is Dr. Freda Ahenakew, who
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wrote Cree Language Structures: A Cree Approach (1987), among other publi-
cations. Freda’s book is important to me because it analyzes and categorizes
the Cree language and illustrates the differences between speaking and read-
ing Cree. I learned a lot from these language heroes. Writing for academic
purposes in one’s ancestral language can be done, no matter how small or
unsupported that language may be. Because of the interest in néhiyawéwin,
the circulation process for this writing is widespread across Canada. Cree
is the largest language group, and the beneficiaries are intergenerational,
whether they are new learners in the home or in school, or teachers and
scholars alike. Writing in an Indigenous language inspires others to do this
work for multiple reasons.

Reading and writing in our original languages is an act of resistance and,
at the same time, a natural instinct, which I support. I encourage my grad-
uate students to write in their ancestral language. I applaud it. One student
comes to mind. This student writes in both English and in Skwx wi7mesh
(Squamish). This is not my language, but I feel proud, and my student is
empowered. This student translates in both languages. I feel this opens the
gates to change in colonial Canadian institutions. Why wouldn't writing in
Indigenous languages be accepted, normalized, and considered natural, par-
ticularly when exploring, researching, and reclaiming Indigenous languages?
After all, this is what scholarship teaches us: to go beyond the boundaries, and
to unlearn, learn, share, and create new knowledges.

I also know from experience, however, the other end of the spectrum when
it comes to accepting Indigenous languages, Indigenous students, and Indig-
enous knowledges in university settings. Normalizing Indigenous languages
in universities would be ideal; yet, a discomfort remains, where settlers create
difficulty in moving forward in this way of indigeneity. From personal expe-
rience as a new professor and in my own graduate experiences, I can say that
it is expected that we/Indigenous scholars write and speak in a specific colo-
nial way. At times, I have felt that those working for the institution carried
a racially biased, white supremacist mentality that was cloaked in statements
about my English language writing. Whether conscious or unconscious,
these practices were discriminatory. Now, in my role as a faculty member
at the University of Victoria, I feel that I am fortunate. In my department
of Indigenous education, writing in our languages is acceptable. Because of
this, our departmental practices help to guard against graduate students feel-
ing inadequate or inferior to others. This is important for unlimited reasons:
for instance, expressing oneself in one’s ancestral language fosters a sense of
connection and provides a mentoring of sorts for others to follow and to do
the same. Expressing ourselves in our languages can inspire others to reclaim
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and relearn their languages for generations to come. This language resur-
gence is also tied to nationhood. Languages carry a rootedness to the land
that non-Indigenous people do not have. A challenge to normalizing the use
of Indigenous languages in graduate student writing is that of the colonial
mindset which does not recognize other knowledges, values, and experiences.
Another challenge is the issues of written language standardization. From
my perspective, the benefits outweigh any challenge this creates. I'll use the
example of Cree to illustrate my point. The standardization of the Plains ‘y’
variety of néhiyawéwin is beneficial because this language group can then
draw on the same dictionaries and the same spelling system. There are, of
course, some tensions around regional differences and varieties of the Cree
language but, for the most part, the lexicon of the language remains the same
and the language varieties within Saskatchewan and the western prairie prov-
inces are mutually intelligible. Writing in Indigenous languages in higher
education is possible and has multiple benefits. My question, then, is do insti-
tutions of higher education really want to change? What are these places for
if not to grow, expand, and regenerate new knowledges from other languages?

Conclusion

In recent years, Canadian universities have made efforts to increase the enroll-
ment of Indigenous students as a means of diversifying knowledges, closing
gaps in economic and social outcomes, and engaging a broader process of
reconciliation (Gaudry & Lorenz, 2018). For generations, policies of enfran-
chisement, marginalization, and exclusion ensured not only a general lack of
access to higher learning, but simultaneously a lack of inclusion of Indigenous
epistemologies. This erasure of Indigenous knowledge continues to be repli-
cated in policies that force Indigenous academics to read, think, and write
within a dominant knowledge system that often does not value metaphoric
thinking or a sense of spiritual connectedness inherent in Indigenous episte-
mologies. These trends toward academic monolingualism place speakers and
other languages in vulnerable positions. The challenge, then, is to find ways
to reverse this process in academic writing. Ultimately, Indigenous knowl-
edges expressed in Indigenous languages benefit the communities in which
the knowledge is generated.

The failure to nurture Indigenous languages as languages of academic
writing contributes to the marginalization of Indigenous worldviews and
academic contributions on Canadian campuses (Hart, 2010; Sterzuk &
Fayant, 2016). We maintain that university policy should include plan-
ning for Indigenous languages in all facets of higher education, including
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graduate thesis writing. Beyond affecting this generation of graduate stu-
dents, planning for graduate thesis writing in Indigenous languages has the
potential to influence the next generation of academics working in Indige-
nous programs. In a broader sense, a rethinking of academic language policy
provides researchers—and universities —with the opportunity to respond to
the Truth and Reconciliation (TRC) calls to action (TRC, 2015) in a mean-
ingful way, one that respects not just Indigenous ideas but also the languages
and worldviews from which those ideas are formed. This chapter, then, is an
invitation to Canadian universities to deliberately make space for the use of
Indigenous languages in higher education—including graduate thesis writ-
ing. Planning for Indigenous languages in higher education has the potential
to change the way we think about knowledge, expertise, and the very nature
of Canadian universities.

nipakosithimonan  ka-mamitonithitakaw  kahkithaw  kihci-kiski-
nawahamatowikamikwa tanisi ka-isi-ohpinakaw ahpo tanisi kiyapic
ka-isi-kahsinakaw  ikwa  ka-isi-wipinakaw itiniwi-pikiskwina  ikwa
kiskithitamowina.

We implore all universities to consider how they lift up or continue to
erase and disregard Indigenous languages and knowledges.
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